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2 N ‘Rationale - ’ i .

- Teachérs at all levelsd are being called dbon more and

more to define their objectives--to- tell what their students

. 3hould be able to know, to do, or to feel as "a relsult of -

instruction. This is a special problem for teacHhers Qf the

ot fgocial‘studies éince, more than any other area -of of the
curricnlum,'the*sociab’gtudfeS'deéI with attitﬁqu—and!malnes
;s well as kn6w1edge;rthat is, the affective domhin;

?'2 ’ ) Ehls session is organlzed*around the topics of goal-'

&

_setting, statement of objectlves, and development of behav toral

indicators of obaeetavefattgenméntsélnitheféffectize deaIi,
“The affective démain;waéichgsen:beéégsefit.is~aavital;part

*

Oof the social studies, it ks the most difficult domain for

“ -

. most of us to develop syétematicali§ in: instruction:;, and most

-of the principles for systematié pianning in-the affective

domaln applg ‘as well to the -cognitive and psychomotor domélns.

?
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Affective Goals -

-
-

:

An affective social studies goal is a broad‘genenai

Statement of purpose or intent which—givesrdirection to the-

a PR S

teacher 1n the preparation of more spec1f1c terminal objective

4

statements. These statements also CQmmgnicate to other
individuals some perceptions of the philosophy of social
o S, 2 > PR PSS

studies underlying the goal statement. For our purposes

we will be boneerned 6nJy with the function of—establishin%




directionﬁin the preparation of términal 'objechives in '
"social studies. - 7 T
}irst, let's eiamine some exéqgleé of affect;ve social
studies, goal stétements anq the rulés for detérmihing Whether.
one has written an appropriate exampie. ) - T r ot
{ 1. The student will develop a bééter éttitﬁdedtowgrdf
social studies. )
2.~ The sfudenziwill d%belop,an appreciation for the - )
. ' Americgn way of 1ifei‘ ‘ ] l .
t 3L mhq s;udent wi;l developxén_apgreciation for L E
R . the réie‘piﬁyediby women during ;He€coloﬁizétighx - _“T' o
S . . . \ »
period of the UniteafStatgs. . ' - ) ’ ’k T
4. The stﬁdent wik¥l develop respect fo; thé'digniéy - A
{ L. : . o
and worth of hi%fel;QW-man. ‘; C _ o : -
5. “The stuaent g}il develop CIéétive sOluéiéns to e i ,“f
sacialqpropigmslr ‘ . \ ﬂ' f
- 6. The student will develop a consérugti;e’éivié‘ F ; 77{5
attitude. 4 ‘ ‘ ‘ . . |
u?l The student will develgp a sense of poiitical i ﬁ
regpépsggiiify. ] o . . . l - .‘a?
'-¢~%acb‘of‘the preceeding is an example of an affective - .- _'
goal because: : s e '
1. Each is an:affective’stagemgnt ra;hef than a cogr . ‘
nitive statement. ' - - l o

‘ * - .
2. It relates to student outcomes’ (rather than teacher .

_ behaviors). T L.
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"affective goal statements — ' o

" (Too spec1f1c, and cognitive rather than affectlve) :

- You have seen examples and non-examples of affectiveagoak-

statements. Write an aﬁfective gealzstatement of your own.

- agreement on your goal statement.

-37 .7

- 3. . It is a broad, generai statement. *

Follow1ng is a set of goal statements that are not : -

P

A - =
° - .

1. The student will achleve 36 out of - 40 poss1ble correct

L]

answers on an Amerlcan History test over the Civil War. -

“ -

2.; I will teach my Political Science course better

next semester. (Not written for student—behavior{

-~

3. When given a flat map the stndeﬁt,wiil coirectly

label each of the continents: (Cognitive, too specific) - o

R Y

-

1. Does it deal with attitudes, feelings - YES ° NO

> " or values? - °
- 2.%‘Is it stated—in terms—of-student ] ’i__YES‘ NO .
"outcomes? T _ . AR__,
3. 1Is itébroaély stated? - : ( YES ‘NO

13

Share your response with your immediate nelghbor. Does

tnat person agree with you that you have written an affectlve

goal statement?’ Work out your differences until you have

» - =
»




Affective Objectives

' *When we use the term: affective in relation to educational
. . * e
objectives, we use itlto refer to such terms as»attitqdes,‘ )

values, interests, anrd emotion51 Thus'an affective cbjective ..

ot -

* \

isg one\whlch deals w1th attltudes, values, interests,,aspiré

L

ations,. and emotions. Each of the follow1ng is an affectlvn
L 2 -

O

a
-

%

objective relating'fo spcaal studies.” 5

1. 7Jhe students will isolate one_basic sdcialjprpble?;“

~ tx

. within their community and will spend théir free

time working toward a solution to: that problém.

E

-

2. 'The;students will indicate their gnderstanding of, -

‘ , .the values of mab hsaég by%éoluntariiyﬁﬁsingﬁmapS—’ :
N : :
. _,ti:ﬁdurlng their éggracan History couTsés. - ., . -
) Each’” of the preceedlng is an exaﬁﬁIe‘ﬁf“an'_ffect*ve— 7 :’
“quect{ve because: ‘j - ) ._*{7: e "
1. éach 1s an. affectlve statement rather than a c;gn;t;ve.' Ai.
statementv:reflectlng attltudes, feellngs and: val,és, \
____ rather than just knowledge.iv < - o kf -
"2. éaeh relates togstu Eﬁt‘butcomes—xather than, Ll -
) t@acher behaviofs. - , : : ~4;7 ‘ .
k' 3. Each states theERindSrbf affective behavior the . -
téadher'desires-the student te exhibit. . -
‘ ﬁdiiowinglis a set of ?hjgctive:stateﬁents that are,ng£
affective. social studies objectives. : N [ e

1. The student will be able t0‘state at least five

'
s
- 2
f
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, - . * ) . ol .
- different factors,leéaing‘to cessation of the Wa&
Between the Stétes an@‘deﬁend eacﬁras to its valiaitg
. - das a»chqiee: (9e§nitEVe,-nbt affective) * )
Z. ,Thefstudent'Will?beceﬁe‘aibetter'cjtizeh, _{Goal
. - L ‘statement, too bfbed to be an affective obﬁectiye
,‘..‘T‘ o ) statement) . ,u"‘; ’ ) ’ =
. s . ] -
T - 3: I.will use a wider format -of teechiqg processes next
e .,” . semester., (Teagher'géal,inot,stgdent Q;iented) .
“72:__7 o 4. .The—student:Qill ‘think egéut ‘ERA. (Notyspeéifig:' ‘
7éﬁ'i.:_ : a in terms: of sttdent behav1or)‘r ‘ :‘ )
_ ’ ;: ;T - You haveyseen examples and: non- examples.of affeetlveb
'% : ) v soc1al studles objectives. latlte an affective objectlve of
i; N your o;n for the social studies from the goal statement you
fw;ote xn;Part I. N o 7‘W a : e
iiL., Does your stateméﬁt deal Qith~attitudesg va§Ues? - 1 y
. , Or feellﬂgs (Is it affectlvt) A “YES Néé‘i : %
- S éi is- 1t stated in terms of student ottcomes’ YES NO;
“. 3.. Does it stéte tﬁe“kindeqﬁ_stggent;behaqur - ) -
E youuas,aftéachéENdesire_yQﬁr students® * " ‘,. -
i ta. exh1b1t°‘7 fﬁl: - j ‘ i YES . NO:
a4: Is 1t lgglcally llnked with the o s .
;gdal stateqrinAPart IQ' o - o ~  YES: NO: .
v : . :
T I * ‘ g
- If‘*n;—;_;_,.k
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.~ “Sharé-your responses with your immediate neighbor. Does

%tHat individual agree with you that you have written an affectfye
B P
robject;veQ Work out your dlffelences untll you have agreement

A

. S . . : -
-on_ your statement. : ' L vt Loa . \

You Shoula now be ablé td write an'acCeptable affectdve - .

objectlve for a social studies lesson oOr course. When you Vi

examine-. your statement you should realize, that what ‘you hav//

~

- written -can be evaluated. in terms of specific behav&or/ ‘that
your students-will'exhibit. The statement, "The students will -2,

B take a posltlon on- ERA and will be able to define with logic

- . - -

thelr chosen posltlon,' tells us. somethln; about what the _ .

°

teacher Tust look ior if she is to eavluate the degree of

- achlevement of her objectlve. Lt~would beé helpful to examlne

“

) more ca;eﬁuily indi¢ators of objectlve attalnment

ER- - -
=" . N ’ . . - A r

D ‘PART me .

A R
- . -

R ’ “Behav1oral Indlcators of Objectlve Attalnment - -

» - —

<L 7 BéhaVioral *ndlcators are: just what the name 1mp11es,

= . -

rbehav1ors we’ would be w1111ng to accept as ev1dencezthat an

. - e
. ﬁ‘ »

:,objectLve has been: achleved- " A golf pXo; for 1nstance,

N ‘ —
L] - - .

{: T'i"‘ *might:haYe'as an*objectlve that his clients be able,to drlve 757
.- ». - @ golf ball off the tee cons1stentlyx i behaV*oralr ndlcator

;zi ‘;’;** .Azthat he mlght be wllllng to accept as enféen?e that a client - ,
i ) ~ has metethat'pbjectlve couldfbe4~ e PR <,

- - 7Thé student, using a number 1 wqod, drives the
, ] -~ .ball off the tee for 200- yar: T0% of the tlme,
S without a strong hook or sl- o
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This behavioral indicator stateF,a specific performance  °
st - i I 4

which ‘helps the instructor assess thérachfgvemeﬁt'ofqthe

robjective, and at the same time ‘allows assessment of the >

Q§alitY‘of instruction.- . - A ‘ .;%
< rhe golf instructor, however, probably also has affective .

;’\g A —ggals,gnd objéctives for his students: ' for egample;uthaéiﬁfs : . @%;
§§udeﬁ€grgﬁéoz'the game of -golf. What types of behaviors

jiighgjbe obéeryed on thes part of the:studentﬁof'golf if he

_or shérfeéﬁiy\enéoys the game? Here are twd pgésibfe.exaﬁpleég

- - - Pl .

SN . The sﬁgdeﬁ@:volunta:iiy takes the initiative tg'play‘ -
' " _golf at léast 'onCe per week in the absence:'of the .. *-

Instructor... ’ 21 -

B = - - ~ Oz

The - student voluntarily shérésfihfofﬁa;ioﬁiabggg
his/her latest round -of golf wixth the imstructor in «
an enthusiastic -manner. - < i .

These two examples exhibit several jmportant criteria

-

for ptgperéﬁehav%oraf indicators: in the affective domain=
L. The behaviors are- voluntary; and the fnshﬁgCtorECan
“therefore infer -attitudes £from the outward:‘behavior of the
student. If, on the ©other ‘hand, the instructor hadfordéégd. i
+he student to, play at- least one round of .golf a week there L
would-be ho basis to -assume enjoyment of the game if the - . S
“student was simply following orders. ‘There is:an important A
gssumptioﬁfhereﬁzxgggt'outward;behavior s an ac¢curate o :
réflectioh -of  attitudesti—— ' :

— -

’ - -
[

_+ ' *2. The behaviors exhibit an approééﬁ7tehaeﬁé¥i;rThg, . %
student voluntarily appr ches -the game of golf rather than _. -
avoiding it. ’ - i . T

3. The béhaviogﬁl iﬁdipétdrs are stated:pbsitivelyée S
in terms of what the student doeg rather ‘than what the studeht

does not do. You cannot observe somethihg that some fails® |

+o0 do. If the golf fnstnﬁcgor%had stated: a behavioral indi- -
cator such as, "The student does»not,qompiaihrgbbut“the

) PR .
. N .

< - -




dlfflcufty of. the game," and ‘the Student does not complaln -
- In the instructor's presence, . is that sufficient, euidence °
+ kha't theiobjec*lve of cajoyment-of the game is be}hg met?

Probably not. The student may complain to everyone- ‘but the

- instructor., ° o
Pl . >
’ 3335 N . ‘-'- ?,- . i . s Se
s : —One gipal“gpint about behavieral indicators in :the
\ R .7 : - ’ - ’
. affective domain: unliké other domains, you should. probably

» h B - o
. . .

mnot announce to‘yogrtstudenté'beiorehand‘the pehaVicyal:

-

. indicators you are looking fér_as:evidéncéiof'affective‘égal
_ attainment. . The s1mple reaspn for this suggestion is that =

[y -

such 1nd1cators £an be ea51ly faked by the studeng--and thus

) dlstort the accuracy ‘of the Anferencea you -can make from: ygyr s
- .
observatlons" N T R e . ;{y
’ ‘Now try_statihg some behavidial fﬁdicatorsfforéthe ) R
) : o ° - ~
-objective -you. developed in Part 7. erte them below, and
1irage—with—your partner -to check;each;otheﬁ*s‘wprk. Aftéi 7 .
. - . I ] 0 - B
;heckihg, take a few minutes to share your .perceptions. A 2
e a - L. ‘
e v e — .f} — — ~ - - - e e 8
: CRITERIA CHECKS: LW .-
;'_ . 4 ] . - . . . )
= 1. Are specific behaviors stated? YES NO .
B T . . . Al =+ B
2.~ Are bebhavior§ voluntary? . . C YES* . NO __
’4*“=;31anpqvbehaviors exlribit an approach tendency? YES NO
z - T " z T “~
Rt vae " & -
- e 4. -Are behavxors poOsit 1vely stated'> e YES &o s .
. i ’ ﬁ‘\e, . B ‘ . .o
-, ; 5. Are the indicators loglcally‘llnked w1th A -
é . - khc objeectives stated in -Part II? ' YES * - NO
[ ‘ - -
~ ) i o .




